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Abstract 
The purpose of this research is to investigate Korean secondary school teachers’ perception and need toward lifelong learning, 
and to analyze whether or not teachers' working region and affiliation variables affect Korean secondary school teachers’ 
perception and need toward lifelong learning. For this research objects, the frequency analysis and crosstabulation analysis were 
used, and these methods were calculated with SPSS 18.0. The study results were as following. Firstly, deficiency of available 
time turned out to be most important obstacle to participation of lifelong learning, and next was poor health, otherwise finance 
obstacle is very trivial. Secondly, key factor for taking lifelong learning was identified learning program or content. Thirdly, 
respondents answered that participation of lifelong learning has positive effect on self-fulfillment and upgrade of teaching skill. 
Fourthly, teachers' working region(p<.001) and affiliation(p<.001) variables affected teachers’ perception toward obstacle to 
lifelong learning significantly different, but only affiliation variable(p<.05) affected teachers’ perception toward key factor for 
lifelong learning significantly. 
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1. Introduction 
Lifelong learning has been taken a prominent attention in educational policy in Korea. The lifelong learning 
concept is based on life-long, life-wide and centered on learning rather than on education. For education to be 
lifelong, life-wide, and learner centered learning, teachers need to be active lifelong learner. Teachers have the 
responsibility for equipping students with lifelong learning skills to become lifelong learners for themselves. It is 
necessary that teachers perceive and participate in lifelong learning. There is a lack of studies and research on 
Korean secondary school teachers' perception and need toward lifelong learning. I aimed to investigate Korean 
secondary school teachers’ perception and need toward lifelong learning. Working area and affiliation condition can 
affect teachers' perception on lifelong learning. Considering these, I added to analyze whether or not teachers' 
working region and affiliation variables affect Korean secondary school teachers’ perception and need toward 
lifelong learning as the purpose of this research. 
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2. Background 
The teachers are considered as key factors in mediating the teaching learning process (Cochran-Smith, 
2001). Teachers’ professional development is a crucial for improving the process of education. A few 
researches(Garet et al, 2001; Killion, J., 1999)  revealed that effective professional development programme has 
positive effect on teachers’ performance and can improve students’ attainment. In fact the initial education of 
teachers cannot provide them with all the knowledge and skills they will need for their entire professional(Day, C. , 
1999;  Fredriksson, 2004),  and  hence teachers are also required to enter into a continuous process of learning 
throughout the duration of their professional career. Lifelong learning requires linkages and bridge building so that 
citizens may benefit from smooth transitions in-and-out of the education and training systems, at all stages of their 
life span(Coolahan, J., 2002). Llifelong learning for teachers has been coined, and attempts made to provide for the 
ongoing personal and professional development of teachers throughout their careers(Sugrue, C. & Thuama, U. C., 
1997). Slovenian geography teachers perceived the obstacles to lifelong learning included unsupportive attitudes in 
the school management, low financial support, travelling distance to the seminars, and inappropriate timing(Kolenc 
Kolnik, K., 2010). The lifelong civic learning of civics teachers entails the creation and nurturing of inclusive 
democratic spaces that have particularly high civic educational potential(Schugurensky, D., & Myers, J., 2003).  
3. Research Design 
I collected 349 survey results from secondary teachers who work in Daegu Metropolitan, Ulsan Metropolitan, 
and  Gyeongsangbuk-do area. Demographic and socioeconomic characteristics of participants are shown in Table 
1 below. 
 
Table 1. Demographic and socioeconomic characteristics of participants 
                                                                                                                                             Unit : % 
sex male 34.8 female 65.2 
age 
twenties 15.3 
thirties  42.8 
forties  24.9 
fifties 16.8 
sixties   0.3 
working region  
metropolis  60.8 
small and medium-sized city 17.3 
rural community 21.9 
period of working Career  
Up to five year  32.9 
~ ten year 21.4 
~ twenty year 19.9 
twenty year ~ 25.7 
affiliation middle school 50.4 high school  49.6 
 
The sample was made up of 65.2% female and 34.8% male, with the span of ages extending from twenties to 
sixties. Working region is metropolis (60.8%), small and medium-sized city(21.9%), and rural community(21.9%). 
The affiliation of participants was middle school(50.4%) and high school (49.6%). The frequency analysis and 
crosstabulation analysis were calculated using SPSS 18.0. 
 
4. Data Analysis 
4.1. Frequency Analysis of  Korean Secondary School Teachers’ Perception and Need  toward Lifelong Learning 
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To examine Korean secondary school teachers’ perception and need toward lifelong learning, I carried out 
Frequency Analysis. Respondents’ perception and need are shown in Table 2 below. 
Analysis results were as following. Firstly, most of Korean secondary school teachers(97%) have heard about 
terms named lifelong learning, 93% of respondents recognized lifelong learning as life span education. Secondly, 
deficiency of available time(57%) turned out to be most important obstacle to participation of lifelong learning, and 
next was health(21%). otherwise finance obstacle(0.7%) is very trivial. Thirdly, key factor for taking lifelong 
learning was identified learning program or contents (64.2%) Fourthly, respondent answered that participation of 
lifelong learning has positive effects on self-fulfillment(58.6%) and upgrade of teaching skill(43.2%). Sixthly, 55.5% 
of respondents wanted to take teaching methods and assessment methods in the future, and leisure program was 
41.5%.  
Table 2. Frequency Analysis of Teachers’ Perception and Need Toward Lifelong Learning 
                                                                                                                                                                Unit : % 
Have you ever heard about terms named lifelong learning? yes 97.1 no   2.9 
How do you define lifelong learning? 
out of school education   4.6 
adult education   1.4 
life span education 92.8 
education related to qualifications required for 
the job   1.1 
What do you think of lifelong learning? I think it is needed 73.7 I think it is not needed 26.3 
What is obstacle to participation of lifelong learning ?  
lack of awareness    3.4 
deficiency of available time 56.9 
finance obstacle   0.7 
scarcity of educational information  5.8 
scarcity of educational institution itself  1.0 
shortage of program  5.4 
scarcity of educational institution in a nearby   5.4 
poor health 21.4 
When you decide to have lifelong learning, select factor you value most among following item.  
distance between residence and education 
institutions    5.2 
reliability to educational institutions (or 
instructor)  3.3 
program or contents 64.2 social recognition 2.9 
tuition    2.9 diploma or certification 1.3 
time to spare 20.2 colleagues   .0 
After you took 'lifelong learning', select all effects you had among following item.  
adapt to social change 22.7 self-fulfillment(self development) 58.6 
upgrade teaching skill 43.2 development of student counseling and student guidance abilities 37.4 
Improvement of interpersonal relationships 20.0 spending leisure time worthy 27.5 
Select all lifelong learning programs you want to take in the future among following item.  
literacy programs such as foreign language and 
computer training 32.4 caring, guidance and counseling program 30.6 
scholarship recognition 22.6 elderly education   0.9 
multicultural education   7.1 certification for side money   3.8 
teaching methods and assessment methods 55.5 investments    2.4 
program related to traditional culture   2.1 leisure program 41.5 
community service program   7.1 
 
4.2. Crosstabulation Analysis of Korean Secondary School Teachers’ Perception and Need toward Lifelong 
Learning 
Further analysis of the data was carried out by disaggregating the responses according to: a) the respondents’ 
working region(into 3 categories of metropolis, city: small and medium-sized city, and rural: rural community), b) 
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the respondents’ affiliation (into 2 categories of middle school and high school) and applying Chi Square testing to 
determine whether responses within these categories were significantly different from each other. Crosstabulation 
Analysis on respondents’ perception and need are shown in Table 3 below.  
Table 3 shows only those instances where significant difference(p<.05) in responses from teachers in different 
categories was revealed. Teachers' working region(p<.001) and affiliation(p<.001) variables affected teachers’ 
perception toward obstacle to participation of lifelong learning significantly different, but only affiliation 
variable(p<.05) affected teachers’ perception toward key factor for taking lifelong learning significantly.  
The survey result was interesting in that 31.9% of middles school teachers perceived deficiency of time as 
obstacle to lifelong learning, otherwise 12.0% of high school teachers perceived health as obstacle to lifelong 
learning. Thus it appears that middle school teachers were approximately three times as likely to perceive health as 
obstacle to lifelong learning as high school teachers. Only 1.2 % of teachers working in metropolis area perceived 
scarcity of educational institution in a nearby as obstacle to lifelong learning, but 10.5% teachers working in small 
and medium-sized city and 11.6% teachers working in rural community perceived scarcity of educational institution 
in a nearby as obstacle to lifelong learning.  
The cross tabulation shows that 14.3% of middle school teacher respondents and 26.8% of high school teacher 
respondents have said that key factor of lifelong learning is time to spare. In other words, high school teachers were 
mostly two times (26.8/14.3=1.87) more likely to have said key factor of lifelong learning is time to spare than 
survey respondents who were middle school teacher. Also, I find out that 42.6% of middles school teachers 
perceived deficiency of time as obstacle to lifelong learning, otherwise 70% of high school teachers perceived 
deficiency of time as obstacle to lifelong learning. Thus it appears that high school teachers were approximately one 
and half times as likely to perceive deficiency of time as obstacle to lifelong learning as middle school teachers. 
 
Table 3. Crosstabulation Analysis of Teachers’ Perception toward Lifelong Learning 
 
What is obstacle to lifelong learning ?  
 
working region**  affiliation** 
metropolis  city rural middle high 
lack of awareness    3.6     4.3   4.3   2.0 
deficiency of time 73.1 31.6 39.1 42.6 70.0 
finance obstacle   1.2       1.4   
scarcity of educational information   4.8 12.3   2.9   5.0   6.7 
scarcity of educational institution itself   1.2   1.8     0.7   1.3 
shortage of program   3.6 10.5   5.8   5.0   6.0 
scarcity of educational institution in a nearby    1.2 10.5 11.6   9.2   2.0 
health 11.4 33.3 36.2 31.9 12.0 
When you decide to take lifelong learning, select factor you value most among following item.  
 
affiliation* 
middle high 
distance between residence and education institutions    5.2   4.7 
program or content 66.9 61.7 
tuition    3.2   2.7 
time to spare 14.3 26.8 
reliability to educational institutions (or instructor)    4.5   1.3 
social recognition   3.2   2.7 
diploma or certification   2.6     
colleagues       
* p<.05         ** p<.001 
5. Suggestion  
Teachers consider program and contents to be key factor of participation in lifelong learning. The institution 
including university and training center try to understand demand on and needs to lifelong learning, have to provide 
meaningful learning program. Teachers pointed out the lack of available time as obstacle to participation of lifelong 
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learning. Korean secondary school teachers have said that they are swamped with heavy workload because of a lot 
of classes, guidance of student, and miscellaneous work. The lack of available time is not private matter but 
institutional barrier in Korea. School conditions are improved so that teachers can participate in various kinds of 
lifelong learning programs. 
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